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We have students in 180 countries 

 the total number of students has increased by over 50% this decade 
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Our students and alumni : some 

traditional; some mobile  

some on a second chance…. 
  

And two  

modes of study  
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Age 
 

The majority of students (28.5%) are aged between 26 and 35. The % of students aged between 18 

and 21 has increased from 22.2% to 26.3% in the past year. 

 

 

The percentage distribution of age ranges by level of study is shown in the chart below. 

 

 

 

The average age of all students is 28 years old, a year younger than last year. This can be 

disaggregated to 27 years old at undergraduate level and 36 years old at postgraduate level. 
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Flexible pedagogies research project 

“HE providers are having to address 

fresh challenges to meet the needs 

of increasingly diverse learners as 

they seek to position themselves in 

a changing educational landscape 

that is increasingly student driven 

and market led”. 

“the traditional division 

between full-time and 

part-time learning is 

increasingly becoming 

less distinct as learners 

are looking for more 

flexible ways that allow 

individuals to choose 

ways of structuring their 

study around their work 

and family 

commitments”. 
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Figure 1: Model to illustrate flexible learning through the dimensions of pace, place and the mode 
 

 

                                                               Mode of learning 
                                                           (how learning occurs) 
  

 

 

 

                Place of learning                                               Pace of learning  
           (where learning occurs)                                        (when learning occurs) 
 

 

Promoting greater flexibility in learning can serve to attract and meet the needs of a diverse range of students, increasingly 

drawing on new technologies including institutional virtual learning environments (iVLEs) to provide opportunities for 

asynchronous, off-campus learning, possibly accompanied by face-to-face interaction. In recent years mobile technologies have 

provided even greater opportunities for flexible learning, serving to “enhance not only the flexibility of learning but also the 

immediacy and the interactivity associated with active rather than passive learning and teaching methods” (Outram 2009, p3). 

Indeed, Elliot (2011) notes that within HE “probably our greatest opportunity to create more flexible and personalised 

teaching comes through the use of digital teaching tools” suggesting that they are “vehicles for communication - student-to-

student and staff-to-student discussions and interactions, knowledge creation and knowledge storage. Importantly, they can 

operate together with strategies, such as one-to-one phone/Skype conversations, emails and student workshops and visits, to 

deliver whole units (subjects) and whole courses” (p938). 

 

While the potential impact of new digital technologies is difficult to predict with certainty there can be no doubt that students 

and staff inhabit a different landscape in HE from one they would have even two years ago. New technologies demand a review 

of established pedagogical approaches as well as institutional structures for part-time learners, and institutions such as the 

Open University and JISC have been at the forefront of developing these and disseminating practice within the sector (e.g. 

Sharples et al. 2012, JISC 2010). Importantly, however, as noted in the HEA Pathfinders project, while digital technologies are 

clearly enabling greater potential flexibility in learning, as examined later in the report, flexibility can also be introduced in 

other ways, including for example the development of accelerated programmes, which do not necessarily extensively 

incorporate technological delivery methods (Outram 2011). 

 

The various issues that need to be considered when seeking to promote greater flexibility in learning for part-time learners 

are captured succinctly by Elliot (2011) in highlighting the need to “boost on-line delivery of learning, to re-think pedagogy and 

to recast course structures, scheduling and professional experience (clinical) components to better accommodate students 

who need more flexible study options” (p935). Elliot proposes drawing on demonstrated success stories of what works in 

making higher education more attractive to students who are isolated by distance or family and work requirements, calling for 

“institutional commitment and faculty support for more flexible, choice-driven, technologically-rich pathways for all students, 

not just equity groups” (p935). Further, she argues that off-campus online learning, and other personalised, multi-modal and 

“just-in-time” learning experiences are legitimate and as such should be considered as being “normal and integral to the 

traditional approaches with which they are so often contrasted” (p935). A similar sentiment is expressed in the literature by a 

number of authors (e.g. Maguire 2013) and as such serves as a challenge to the HE sector in seeking to change institutional 

systems and established pedagogies to ensure they are more inclusive of the needs of part-time learners.  

 

Student learning pathway 
 

A key focus of this report is to identify and analyse suitable pedagogies and approaches within the context of flexible learning 

and delivery for part-time learners. For the purpose of the report pedagogy is considered as referring to the “actions and 

decisions taken by tutors to promote, or guide, student learning at a course or curriculum level”. This is in keeping with 

Laurillard (2013) who argues that pedagogy is about “guiding learning rather than leaving you to find your own way”, putting 

the onus on the teacher “to guide the learner’s journey to a particular and productive end” (p xvii). An important message to 

emerge from the literature is that developing greater flexibility in the use of such approaches for part-time learners needs to 

be contextualised within a broader consideration of the overall pedagogical environment in which learning takes place (be this 

campus, virtual or a blend of both). The vehicle used to illustrate a broader learning journey for students embarking on a part-

time course of study therefore is the student learning pathway which identifies significant stages from application through to 

exit and/or progression. While the broad stages within such a pathway for part-time students will be similar to those studying 

through full-time education, the selected activities within each may differ in a number of important respects (e.g. online 

induction activities as an alternative to campus attendance; lectures presented through digital technologies; alternative 

assessment and feedback arrangements etc). An audit tool structured around the student learning pathway accompanies this 

report and is intended to serve as a reference point for tutors when seeking to review their own practice, with a view to 

developing and promoting greater flexibility in the learning opportunities provided for part-time learners in the future HE 

landscape.  

LEARNER 
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Ghemawat HBR 2010 

Local and  

Global?? 
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"New York is the anchor, thus the expansion. We're building Abu Dhabi as part 

of a circulatory system on six continents. You choose a continent for 

your next semester as easily as you choose a course. If you're an Indian 

economist who has an aging mother in Bombay, we can have you in Abu Dhabi 

where you can go home for a weekend." (Hechinger 2010) 

Reputation 51/60 

Ranking 60 
THE 2011 
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WC2 University Network 

 

University Global Partnership 

Strategic networks  

Global Initiatives Partnership 
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2008 

72 institutions 

25 countries 

2013 

142 institutions 

46 countries  
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Value chain components 

Summative assessment 

Formative assessment  

Teaching  

Pastoral care 

Library access 

Core study materials 

Supplementary study materials 

Curriculum 

Admissions 
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Home 

Summative assessment 

Library access 

Core study materials 

 
 

Curriculum 

Admissions 

Marketing  - Brand 

Link 

Formative assessment  

Teaching 

Pastoral care 

Library access 

Supplementary study 
materials 

Marketing  - Local 

Supported model – locus of activity 

Oversight load  

Oversight 

Oversight 

Oversight 

Oversight of local  

Oversight 
 

Oversight of local  
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Activity Impact Validation Franchise Supported 

Summative 
assessment 

Standard of award  

Formative 
assessment  

Student  
Experience 

Teaching  

Pastoral care 

Library access 

Core study 
materials 

Supplementary 
study materials 

Curriculum Award outcomes 

Admissions Student  
expectations 

Marketing   

Oversight loads and impact 
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Validation Franchise Supported Campus 
- Branch 

Campus  
 - JV 

Reputation 
risk  

High Medium Low Low 
(but high 
impact) 

Medium 

Financial 
risk 

Low Medium  Medium  High Medium  

Control 
exerted 

Low Medium High High Medium / 
Low 

Institutional 
relationship  

Adoptive 
Parent 

Parent - 
child 

Diverse Clone / Child Parent / 
Spouse 

Market 
responsiven
ess 

High Medium Low Medium  High 
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Teaching Institution Recognition Framework: Expectations  

 

Expectation 1: Organisation: The teaching institution has all required permissions (including 

legal and regulatory) to operate as an educational organisation. Its mission, aims and values 

complement those of the University of London International Programmes. 

  

Expectation 2: Facilities: The teaching institution has facilities that add value to the student’s 

learning experience. 

  

Expectation 3: Administration: The teaching institution has administrative processes that 

facilitate effective teaching, learning and student support. 

  

Expectation 4: Staffing: The teaching institution has processes for the recruitment, retention 

and development of suitably experienced staff. 

  

Expectation 5: Teaching and learning: The teaching institution delivers a high quality teaching 

and learning which encourage students to achieve their potential.  

  

Expectation 6: Student support: The teaching institution provides support and resources to 

assist students in their learning and study experience. 

  

Expectation 7: Quality mechanisms and feedback: The teaching institution has mechanisms 

enabling the monitoring and enhancement of the overall student experience 
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Thank you  
 

Tim.gore@london.ac.uk 


